Year R Maths Overview 2024 -2025

How do we catch children who are not keeping up with the planned curriculum?

Interventions / a rotation in Maths groups
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Number sense to include:

Cardinality and counting (the cardinal value of a number refers to the quantity of things it represents, e.g. the numerosity, ‘howmanyness’,
or ‘threeness' of three. When children understand the cardinality of numbers, they know what the numbers mean in ferms of knowing how
many things they refer to. Counting is one way of establishing how many things are in a group, because the last number you say tells you how
many there are. Children enjoy learning the sequence of counting numbers long before they understand the cardinal values of the numbers. )
Subitise (subitising is recognising how many things are in a group without having to count them one by one. Children need opportunities to
see regular arrangements of small quantities.)

Conversation (Knowing that the number does not change if things are rearranged. Children need the opportunity to recognise amounts that
have been rearranged and to generalise that, if nothing has been added or taken away, then the amount is the same.)

Comparison (understanding that comparing numbers involves knowing which numbers are worth more or less than each other. Comparing
numbers involves knowing which numbers are worth more or less than each other. This depends both on understanding cardinal values of
numbers and also knowing that the later counting numbers are worth more (because the next number is always one more). This
understanding underpins the mental number line which children will develop later, which represents the relative value of numbers, i.e. how
much bigger or smaller they are than each other.

Composition (understanding that one humber can be made up from (composed from) two or more smaller numbers. Knowing numbers are
made up of two or more other smaller numbers involves ‘part-whole’ understanding. Learning to 'see’ a whole number and its parts at the
same time is a key development in children's number understanding. Partitioning numbers into other numbers and putting them back
together again underpins understanding of addition and subtraction as inverse operations.)



